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Executive Summary

1. Introduction

The Zimbabwe National Commission for UNESCO on 28th February 2006 convened a national consultative meeting of stakeholders and experts in education and other sectors to reflect upon how education for sustainable development (ESD) principles, values, and practices could be incorporated into national education policies. The consultative meeting held in Harare agreed i) to acknowledge and endorse the objectives of the United Nations Decade of Education for Sustainable Development (DESD, 2005-2014), ii) to accept the logic and actions of the International Implementation Scheme of the DESD, and iii) to recommend the integration of the principles, values, and practices of sustainable development into all aspects of education and learning in Zimbabwe. With this in mind, the national consultative meeting recommended the setting up of a National ESD Forum and Taskforce that would, through wide consultation, develop the national strategy and action plan for the DESD. This strategy and action plan would contain the participatory approaches to share experiences and to disseminate information, to explore and establish networks and partnerships, to mobilise communities around the DESD strategy, to pool human expertise and financial resources, and to provide education and training for all levels and forms of education. Aware of the limitations of time and the need for comprehensiveness, the meeting recommended that further and immediate consultations across the country be held with the intent of setting up the National ESD Forum and Taskforce so that the national strategy and action plan for the DESD is finalised.

2. Background

The month of January 2005 marked the start of the Decade of Education for Sustainable Development (DESD, 2005-2014). This decade promotes education as the foundation of sustainable development and the means to positively transform communities and societies. The decade builds on the principles articulated in Chapter 36 of Agenda 21 and reaffirmed by the World Summit on Sustainable Development (WSSD) in 2002. The objectives of the decade are to be pursued following the framework in the International Implementation Scheme (IIS) developed by UNESCO as the lead agency for the decade. The IIS, among other issues, seeks to integrate sustainable development into national education systems, policies and practices. In the five cluster countries coordinated through the UNESCO Harare Cluster Office, guidelines for the integration of Education for Sustainable Development (ESD) perspectives into national education policies were drafted in 2005. 
The Zimbabwe National Commission for UNESCO, having considered the draft ESD guidelines, held a national consultative meeting of stakeholders and experts in education and in other sectors. The one-day meeting brought together key stakeholders to reflect upon how ESD principles, values, and practices could be incorporated into national education policies. At the meeting, two lecture presentations followed by plenary discussion were made i) to elaborate milestones in the development of the concept of education for sustainable development, ii) to elaborate objectives of the DESD and its IIS, iii) to elaborate the key ESD-messages and their links to EFA, the MDGs, and the UN Literacy Decade, and iv) to present the key features of the drafted guidelines for integrating ESD perspectives into education policies. The presentations were followed by group work and a plenary to recommend a national plan of action and its implementation modalities. This report provides the outcomes of the national consultative meeting, the first step for the integration of ESD in the education sector.

3. Value added by the consultative meeting

The meeting added value to participants in at least three respects: 

a) Raising their awareness of the objectives of the DESD and how its actions promoted via the IIS are synergistically connected to other international educational priorities involving Education for All, the United Nations Literacy Decade, and the Millennium Development Goals. 

b) Raising their appreciation of the need for ESD as a new vision of education that addresses itself to beliefs and values surrounding social and development issues of gender equality, poverty, health and HIV and AIDS, and peace and justice in order to realise sustainable futures. 

c) Raising their appreciation of the need for the reorientation of education systems, policies and practices by integrating ESD principles, values, and practices in order to empower people to work for a common sustainable future.  

Further to the value added, the meeting secured commitment from the stakeholders that integrating ESD perspectives into educational policies should be prioritised. The meeting was resolute that the overall goal of the DESD, to integrate principles, values, and practices of sustainable development into all aspects of education and learning, was relevant and achievable. This represents an important stance that will be helpful in the design and implementation of the national strategy. 

4. Outputs of the consultative meeting

The consultative meeting provided an opportunity to collate ideas on the development of the DESD national plan of action.  Three groups were created to discuss issues surrounding the development of the plan and how it would be implemented. The groups were chaired by the two Ministries of Education and by a civic society organisation, ZERO. This facilitation approach provided an early opportunity for the vetting of the proposed strategies increasing the potential for uptake and institutionalisation in the education system. The following were the outputs.

4.1 Output 1: ESD and existing initiatives

The meeting acknowledged that some ESD perspectives and practices existed within the broader national strategy and within the education policies. For example, Zimbabwe is pursuing Vision 2020, Education for All, Literacy for All, and the Millennium Development Goals. Therefore opportunities exist for integrating ESD perspectives building on existing strengths and practices.

4.2 Output 2: ESD and future initiatives

The participants the strengths model as the most appropriate approach to integrating ESD principles, values, and practices into all aspects of education and learning. In the strengths model, existing initiatives, policies, and practices that contribute to sustainability and the integration of ESD perspectives are taken into account. For the model to work effectively, it is necessary to raise national awareness of the concept, principles, values, and practices of ESD. It will be necessary also to assess, document and publicise existing ESD-related achievements, e.g., in the area of gender mainstreaming and changing societal attitudes towards the equal participation of girls and women in education, development, and governance. These processes required the development of a master plan by which the existing and future initiatives carrying ESD-perspectives and coordinated.  

4.3 Output 3: Draft mission and vision of ESD

The meeting proposed a draft vision of education for sustainable development consistent with the spirit of the International Scheme of Implementation. In the proposed vision, ESD must be defined in terms of quality and relevance whereby the philosophy of Ubuntu/Unhu is embraced. This philosophy stresses values of responsibility, respect, honesty, trustworthiness, and others as important virtues for responsible citizenship. 

4.4 Output 4: National priority sustainable development issues

In positing the national priority sustainable development issues, the meeting observed rightly that priorities at the local community, at provincial, at country, and global level would differ. However, the local priority issues served as entry points for developing the global ethics of respect and responsibility for sustainability. At all levels, the meeting stressed that education must lead to an improvement in the quality of livelihoods of the people. Use of the local environment, use of exemplars and referents in agriculture, exemplifying equal opportunities for boys and girls and for men and women at the local community level, developing life skills for handling the challenges posed by HIV/AIDS to individuals and their families and communities, and involving communities were all necessary to make ESD relevant practically.

4.5 Output 5: Opportunities of mainstreaming ESD perspectives

The meeting perceived that opportunities existed for mainstreaming ESD perspectives into educational policies. The Education Act and the proposed amendments to it make provision for (i) the recognition of education as a right, (ii) the recognition of local community languages for serving as media of instruction, especially in the early years of schooling, and (iii) the recognition of the role of local authorities and communities in the provision of education. This would enable decentralisation and community participation and the pursuit of local sustainability issues.  

4.6 Output 6: Steering, coordinating, and mobilisation

The meeting recommended the creation of a National ESD Forum and Taskforce to be chaired by the Ministry of Education, Sport and Culture.  The forum and taskforce will include stakeholders from relevant line ministries, UN agencies including UNESCO, civic society organisations, tertiary and higher education institutions, and will include a representative of the Chief’s Council. The National ESD Forum and Taskforce working together with the National Commission of UNESCO will spearhead the development of the National Strategy and Action Plan for the DESD. 
4.7 Output 7: Recommended further action

The meeting was under no delusion that it had addressed the issues comprehensively. It recommended further actions including the following:

i) A more comprehensive consultative process involving a road show to all provinces in order to create opportunities for wider representation. The provincial meetings may serve also as important means of campaigning and wide sharing of the draft ESD guidelines and the recommendations of this consultative meeting.

ii) It is clear that the meeting’s observations and recommendations are easily amenable to formal education and not to non-formal and informal education. Further consultations are required with respect to adult and non-formal and informal education policies and implementation strategies. Failure to address adequately the inclusion of these education formats will impinge upon the quality of the development dialogue and local action at the community level.  It is also necessary to look into informal education as it provides for opportunities to galvanise local wisdom of communities for education and development.
iii) Finally, the question of networking and resource mobilisation, although talked about in the meeting, is in practice replete with challenges.  It is important to further explore this question and to mobilise for commitment and pledges to network from organisations and departments. Networking will be important to put together the critical mass of resources, expertise, and the willpower required to push forward the ESD agenda. Networking should be part of the broader ESD communication strategy for community and national mobilisation. The network must thus include media groups, community groups, and youth organisations often excluded in the past. The meeting also found it quite necessary to mute and coin the term sustainability watch for the network that includes these non-traditional partners in education.
5. Conclusion

The one-day consultative meeting was a remarkable success. It considered matters at the practical level and therefore recommended the setting up of a national forum and task force to spearhead the development of the DESD National Strategy and Action Plan. In the final analysis, the meeting took on the challenge posed by the Secretary General of the United Nations, Kofi Annan who asserted: 

Our biggest challenge in this new century is to take an idea that seems abstract- sustainable development– and turn it into a reality for all the world’s people.

OUTPUTS OF A NATIONAL CONSULTATIVE MEETING ON THE INTEGRATION OF EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD) PERSPECTIVES INTO NATIONAL EDUCATION POLICIES

1. Introduction

The concept of education for sustainable development has evolved in recognition globally that education is a foundation of sustainable development and the means to realise positive transformation of communities and society. This is clearly articulated in Chapter 36 of Agenda 21 and was reaffirmed by the World Summit on Sustainable Development (WSSD) in 2002. Following the WSSD, the United Nations General Assembly adopted resolution 57/254 that led to the Decade of Education for Sustainable Development (DESD, 2005-2014). With UNESCO as the lead agency for the decade, among other issues, sustainable development must be integrated into national education systems, policies and practices following the framework in the International Implementation Scheme (IIS). In the five UNESCO Harare Cluster Office cluster countries, Botswana, Malawi, Mozambique, Zambia, and Zimbabwe, Guidelines for the Integration of Education for Sustainable Development (ESD) Perspectives into National Education Policies were drafted in 2005. The guidelines were designed to serve as development tools to facilitate countries, together with their National Commissions for UNESCO, to think systematically through the processes that may be involved.  

The Zimbabwe National Commission for UNESCO, having considered the draft ESD guidelines, proposed the planning, coordination and holding of a national consultative meeting of stakeholders and experts in education and in other sectors. This consultative meeting was meant to facilitate the implementation of activities that would lead to the integration of ESD in the education sector. In order to facilitate the process, a concept paper that included a work plan was developed, discussed, and adopted (see Appendix I).  This became the basis for the implemented programme in Appendix II. Due to funding constraints, the consultative meeting was restricted to one day instead of the original two days. The number of participants was cut to a maximum of 25. Participants were drawn from the education and other relevant sectors as follows: Ministries of Education, Ministry of Environment and Tourism (MoENT), Ministry of Science and Technology Development (MoST), education faculties of universities, civic society organisations (CSOs), print and electronic media groups, and others as listed in Appendix III. 

2. The national consultative meeting

The primary goal of the meeting was to bring together key stakeholders with a role to play in the promotion of the DESD so that they reflected upon how ESD principles, values, and practices could be incorporated into national education policies. As part of the planning process, five objectives were agreed to focus the consultative meeting in pursuing the primary goal. The programme for the consultative meeting revolved around the five objectives. 

i) Elaborating the milestones in the development of the concept of education for sustainable development relative to developmental priorities and the education context of Zimbabwe;

ii) Elaborating the objectives of the DESD and the scope of International Implementation Scheme eliciting the key ESD-messages and their links to EFA, the MDGs, and the UN Literacy Decade; 

iii) Review of the proposed Guidelines for the Integration of Education for Sustainable Development (ESD) Perspectives into National Education Policies for the UNESCO Harare cluster countries.

iv) Review of the International Implementation Scheme relative to education context and the ESD-guidelines.

v) Drafting the National Plan of Action and Proposing its Implementation Mechanisms and Structures. 
The programme is in Appendix II. The programme was designed cognisant of the need to maximise stakeholder participation and input. As such the programme had only two formal lecture presentations followed by inputs from discussants drawn from the two Ministries of Education. Even this was a considerable overload as group tasks were not discussed to their natural conclusion. The first presentation was the keynote address by the Director and Representative, UNESCO Harare Cluster Office titled ‘The Decade of Education for Sustainable Development and Other United Nations Development Initiatives’.  The second presentation informed and sensitised the meeting on ‘The Role of Education in Sustainable Development and Proposed Guidelines for Integrating ESD Perspectives into National Education Policies’. Following discussion of the presentations, group work for ‘Exploring Implementation Mechanisms and Structures of an ESD National Plan of Action’ was explained. A plenary session deliberated on the results of group discussion and explored the way forward leading on to the closing address by the Permanent Secretary in the Ministry of Education, Sport and Culture.

3. Critical messages and discussion points

The key note address (Prof. Juma Shabani) and the lecture presentation (Prof. Overson Shumba) overlapped in their messages concerning the milestones, the objectives of the DESD, and the IIS and the importance of education to propel the sustainability agenda. Professor Shumba walked the participants through the design and features of the draft guidelines for integrating ESD perspectives into educational systems, policies and practices Professor Shabani stressed to the meeting: “Education is the foundation of sustainable development”. He introduced the keynote address with the powerful quote from the Director General of UNESCO, Koichioro Matsuura:

We have no longer a choice: either we adopt behaviours that respect sustainable development, that is we stop polluting the environment, allow for the renewal of natural resources and contribute to the improvement of well-being of all, or sooner or later we sign our own death warrant.

Equally important was the quote from the Secretary General of the United Nations Kofi Annan which he used to conclude: “Our biggest challenge in this new century is to take an idea that seems abstract- sustainable development– and turn it into a reality for all the world’s people”. This set the scene for highlighting the core messages and the objectives of the DESD and the IIS by which its objectives would be realised. 

The IIS was previously distributed to participants. The keynote address and the lecture clarified and reinforced the messages, especially the objectives of the decade and their relevance to the consultative meeting. Four core issues that would be facilitated by UNESCO during the decade were highlighted:

a) Facilitate networking, linkages, exchange and interaction among stakeholders in ESD; 

b) Foster an increased quality of teaching and learning in education for sustainable development; 

c) Help countries make progress towards and attain the MDGs through ESD efforts; and 

d) Provide countries with new opportunities to incorporate ESD into education reform efforts (see the UNESCO portal, www.unesco.org/education/). 

The IIS is therefore to be understood as setting out the broad framework and the parameters for making contributions to the DESD. It defines sustainability issues that are dependent on values people hold for their resolution to enable sustainability. Values were explained to participants as defining how decisions are made and how responsible social action is taken to deal with challenges posed to sustainability. The global values to be developed through ESD related to human dignity and rights, equity, and care for the environment. It is through such values that both environmental issues, e.g., pollution, population, HIV/AIDS, climatic change, etc., and social issues, e.g., human rights, gender equity, peace and security, etc, may be addressed. Each culture has its values with respect to these issues and hence the IIS stresses: “The goal is to create a locally relevant and culturally appropriate values component to ESD that is informed by the principles and values”. Professor Shumba stressed the importance of recognising that culture is an underlying dimension to any form of development be it economic, environmental or social. It was imperative, therefore, to use both culturally specific and universal knowledge and values to approach issues of sustainability. Valuing local cultures and local identities and learning about other people’s cultures was crucial to promoting tolerance, appreciation and acceptance of cultural diversity necessary for peaceful co-existence and conflict resolution. Education for sustainable development was to be seen as seeking, therefore, to serve as the key agent of change and positive transformation of societies for peaceful economic and social development. 

It was important also for participants to see, through the keynote address and the presentation, the additive and synergistic link of the DESD to other international educational priorities involving Education for All (EFA), the United Nations Literacy Decade (UNLD), and the Millennium Development Goals (MDGs). As an agent of positive transformation, ESD must impact on behaviour, lifestyles, and ways of life for a sustainable future. ESD aims to address gender equality, poverty, health and HIV and AIDS, and to promote tolerance, peace, equity, and justice by positively influencing and changing the beliefs and values people hold. This means that ESD can be addressed through the perspective of the MDGs contributing to the realisation of the goals of EFA as well as those of the UNLD. 

The linkages are clearly explained in the IIS (see the UNESCO portal, www.unesco.org/education/) and were shared with the participants.  EFA focuses on ways of providing quality educational opportunities to every boy and girl and to every man and woman. The UNLD promotes literacy as the learning tool to be used by all people in all forms of structured learning. It is literacy that helps people to access knowledge necessary to question their values pertaining to sustainable or unsustainable living. The MDGs provide a set of tangible and measurable development goals within which education is both a significant input and indicator. The DESD promotes a set of underlying values, relational processes and behavioural outcomes, which should characterize learning in all circumstances. This is to say, the DESD takes into account EFA, literacy for all, and the MDGs. It was in this context that Professor Juma emphasised to the consultative meeting: “There is need for a new vision of education that promotes knowledge and skills needed for a sustainable future as well as changes in values, behaviour and lifestyles”. He called for a reorientation in education systems, policies and practices to empower people to work for a common future.  This required a partnership and alliance approach to the Decade as demonstrated in the IIS: “there are partners at all levels, sub-national (local, community), national, regional and international, and from all spheres, governmental, civil society and NGOs, and private”. 

It is not easy to paraphrase all the core messages concerning the DESD and the importance and place of education for sustainable development in education systems. It suffices to point out that the discussants who were Directors in both education ministries carefully picked, summarised, and critically analysed the critical issues to an effect. It was evident that participants appreciated the issues and their personal roles and responsibility to the meeting. They realised that reaching consensus on the critical issues to be considered in ‘Drafting the National Plan of Action and Proposing its Implementation Mechanisms and Structures’ is an important step they needed to input into. Although the Secretary General of the Zimbabwe National Commission for UNESCO had explained their role in welcoming them, participants only perceptively settled to appreciating the value of their involvement and contribution in creating a national response to the DESD following the keynote address. The assurance that UNESCO through its Harare Cluster Office was committed to supporting the Zimbabwe government in making sustainable development through education into a reality helped to galvanize participants for action and contribution (see section 4).

4. Mechanisms and Structures of an ESD National Plan of Action

The meeting secured commitment from the stakeholders that integrating ESD perspectives into educational policies should be prioritised.  The meeting was resolute that education is an important vehicle for sustainable development through all sectors of the economy. The overall goal of the DESD, to integrate principles, values, and practices of sustainable development into all aspects of education and learning, was in the view of those gathered achievable. This represents an important standpoint and value posture that will be helpful in the design and implementation of the national strategy. 

The timing of the meeting was also opportune as other reforms being effected in the Ministry of Education, Sport and Culture have the possibility to contribute to sustainability.  In giving the closing remarks to the meeting, the Permanent Secretary, Dr. Stephen Mahere, indicated that the introduction of technical and vocational education and early childhood education programmes was expected to go a long way in ensuring that Zimbabwe’s education system is sustainable. Further to this the Secretary announced, on behalf of his Ministry:

The Ministry has come up with a two-pathway education structure which blends academic business/commercial, technology and vocational education. The implementation of this structure, it is hoped, will lead to the achievement of education for sustainable development.

4.1 Group discussion

As part of the consultative meeting programme, group work provided an opportunity to collate ideas on the implementation mechanisms and structures of an ESD national plan of action.  Three groups were created for the purpose.  Chairing of group work was assigned to the two Ministries of Education at director level and to the civic society organisation, ZERO. This facilitation and chairing arrangement provided an early opportunity for the vetting of the proposed strategies increasing the potential for uptake and institutionalisation in the education system.

Each group had specific thematic issues to address in its discussions (Appendix IV). Group I was chaired by the Ministry of Education, Sport and Culture to explore existing and future country initiatives and policy imperatives linked to ESD and to objectives of the DESD and propose a draft vision of Education for Sustainable Development.  Group II was chaired by the Ministry of Higher and Tertiary Education to identify and prioritise national sustainable development issues and themes for various levels of education and to propose strategies for capacity building and re-orienting teacher education and training for education for sustainable development. In order to explore existing opportunities and structures for coordination, networking and promoting country initiatives and policies on Education for Sustainable Development, ZERO chaired group III. The group was tasked to also recommend alternative networking opportunities. 

Further to the focal themes and the objectives they pursued, each group was directed to the relevant section of the guiding questions for the review process (Appendix IV). This enabled those chairing the group work to keep the groups focussed on their terms of reference. Even though a structure was provided for the groups, they were free to propose any other issues not captured by the guiding questions or by their terms of reference. The focal issues and the guiding questions were not intended to prescribe and direct but rather to provide a starting point for deliberation and reflection. Consequently, more issues than those within terms of reference of a group emerged. In some cases there was recognisable overlap in the outputs of the three groups. 
4.2 Outputs of the consultative meeting

This section provides the results of these outputs without restriction as to the groups from which they came. The original submissions as elaborated to the plenary session are included in Appendix IV.

4.2.1 Output 1: The strengths model and existing initiatives

It is important to observe that the discussants and the entire meeting acknowledged that ESD was already practiced in the country.  “We were not conscious that it was ESD” quipped a MoHTE discussant to the agreement of the other participants.  This led to a moderator surmising that the whole process involved ‘repackaging ESD principles’. This is an important view considering the importance of basing integration of ESD into national policies on the strengths model. A strengths model is important given the fact that Zimbabwe is pursuing Vision 2020 and is signatory to United Nations declarations including Education for All, Literacy for All, Millennium Development Goals, Poverty Alleviation Action Strategies, and the World Summit on Sustainable Development resolutions and the International Implementation Scheme. Specific examples were cited of initiatives and processes that had the opportunity to propel the ESD agenda and to reinforce achievements made pursuant of the objectives of EFA, MDGs, UNLD, and poverty alleviation action plans.

1) Wide stakeholder involvement and participation in the processes of teacher education. Teacher education involves both education ministries, local school communities and their members, and universities. It tries therefore to take into account issues arising from the social and education pursuit of EFA, Literacy for All, and the MDGs.  Its curriculum is designed to produce teachers who are capable of handling the national school curriculum in primary and secondary schools. Some of the subjects and programmes in this curriculum are potential carriers for ESD perspectives, e.g., civic education and life skills and HIV/AIDS education programmes. The meeting recommended that the curriculum be audited to identify existing learning opportunities and to infuse sustainable education issues where they are missing but relevant.

2) Early childhood development and education is being introduced as part of formal education. The Ministry of Education, Sport and Culture has put forward a national ECD policy. This will make it possible to introduce sustainable development concepts from zero grade to the highest level of education.

3) The Ministry of Education, Sport and Culture also has a clear policy on Adult and Continuing Education through which ESD perspectives may be integrated. Decentralisation and empowering local communities is a strategy that underpins social development in the country.  The MoHTE had also a clear-cut policy in the area of technical and vocational education that is provided through technical and vocational education centres, polytechnics, and universities. These institutions also avail opportunities fro adult and continuing education and training. Similarly, education and training in agriculture is critical to agrarian reform imperatives.  Formal education is provided through schools and teachers colleges, agricultural colleges, and the universities. A critical aspect of sustainability is developed through the promotion of integrated land use and management. The Schools and Colleges Permaculture Education (SCOPE) project has been instrumental in this initiative.

4) Gender mainstreaming initiatives including affirmative action policies in education and training at all levels have been in implementation, most vigorously from the late 1990s to date.  This has increased acceptance and valuing by society of the education of girls, of gender equality and of equity in education, training, employment, and governance.

5) HIV-AIDS education programmes are mandatory in all institutions of learning starting from ECD and going up to tertiary and higher education.  HIV-AIDS education programmes utilise the life skills development approaches. This has empowered children, youths, and adults and ameliorated the stigmatisation and stereotypes pertain to the disease.

6) Environmental education and environmental science education initiatives have made sure that students that are in the formal education system receive education on sustainable development concepts. The Better Environmental Science Teaching Programme (BEST) ensured that the subject is effectively taught in primary schools. The Secondary Teacher Training Environmental Education Project (ST2EEP) is working to empower secondary school teachers to teach sustainable development concepts effectively.

7) A clear national policy on ICTs was emerging (especially with initiatives in the Ministry of Science and Technology Development (MoST)). The MoESC now required teachers to be competent in the use of ICT in the delivery and management of learning. The MoHTE made it mandatory for teacher training colleges to make sure that new teachers are ICT literate.

8) The MoESC has develop a National Language Policy that recognises and values the languages of all communities in Zimbabwe. This provides an opportunity for sustainable development concepts to be promoted in the many languages in Zimbabwean society. This is likely to enhance community valuing of ESD and to promote interest to take local action to address sustainability challenges.

9) The introduction of the National and Strategic Studies and the introduction of Civic Education is mean tot promote values built on the philosophy of Unhu/Ubuntu. The Unhu/Ubuntu perspective stresses the importance of human dignity and responsible involvement and participation in community development and positive transformation of the community.  Both the National and Strategic Studies and Civic Education are meant for the promotion of responsible and tolerant citizenship and respect for human rights, peace and conflict resolution, social justice, and democracy. Further, they promote issues of national and cultural identity.

10) The conservation and management of natural resources and the promotion of tourism including eco-tourism is the responsibility and core business of the ministries of agriculture and environment and tourism. This has included sustainable strategies that include involvement of communities in the management and sustainable use of natural resources, e.g., the CAMPFIRE programme operating in many districts countrywide. The CAMPFIRE programme models the principles of decentralisation and empowering local communities for sustainable wild life management. The Ministry of Environment and Tourism has developed and produced, following nationwide consultation, an action plan following the World Summit on Sustainable Development.  The Environmental Liaison Forum and many other groups have quite been instrumental in pushing the environmental and ecological aspects of sustainability. The Schools and Colleges Permaculture Education (SCOPE) project has been instrumental in promoting and demonstrating approaches to integrated land use and management.

These observations give a hint as to the status of ESD and the opportunities that exist for integrating ESD perspectives into the national strategy.

4.2.2 Output 2: Future initiatives

Future initiatives must be designed around the strengths model that was endorsed by the meeting as the most appropriate approach to integrating ESD principles, values, and practices into all aspects of education and learning. In the strengths model, existing initiatives, policies, and practices that contribute to sustainability and the integration of ESD perspectives are taken into account. However, for this model to work effectively, it is clearly necessary to vigorously pursue a strategy of raising national awareness of the concept, principles, values, and practices of ESD. This will enable that policy makers, curriculum planners, educators, and teachers to deliberately, consciously, reflectively and purposefully work towards the attainment of the ESD objective of changing attitudes, values and behaviour so that people pursing all sorts of livelihoods may adopt sustainable lifestyles.

Second, the new initiatives would benefit from the observation of the meeting that the funding and channelling of resources to ESD-carrying initiatives in the past has been predominantly through donor partners, non-governmental organisations, and UN agencies. With respect to self-help and sustainable economic activity, the meeting also expected increased funding for vocational and technical education. Vocational and technical education skilled young people could lead productive and economically gainful lives without need for formal employment.  Vocational and technical education was perceived to provide for economic empowerment continuing to sustainable livelihoods.

The meeting recommended the development of a master plan by which the initiatives in section 4.2.1 are adapted to explicitly carry ESD-perspectives and coordinated.  Third, central government would require to channel adequate resources through the fiscas for implementing the master plan and the development activities. This requires that the proportion of ministerial budgets for operational costs and implementing sector activities should be increased.

The meeting observed the achievements made in the area of gender mainstreaming and changing societal attitudes towards the equal participation of girls and women in education, development, and governance. The meeting recommended therefore that the indicators of concrete achievements towards realising gender equality and equity at the community level and nationally should be assessed, documented and publicised.

4.2.3 Output 3: Draft mission and vision of ESD

The meeting proposed a draft vision of education for sustainable development consistent with the spirit of the International Scheme of Implementation that they endorsed. Education for sustainable development must be defined in terms of quality and relevance. Quality and relevant education was further defined as education that addresses the needs of the youths and adults of present and future generations.  One of their needs is employability and with recognisable traits of Ubuntu/Unhu.  “Employability” was understood to carry a deeper meaning that ascribes the qualities of responsibility, respect, honesty, trustworthiness, and others to a person.

In order for quality and relevance to be realised, educational policies must carry ESD perspectives stressing education for all (EFA), education for economic, social, and environmental development, education for social transformation emphasising culturally acceptable attitudes and values, and respectful behaviour, education for promoting human rights, peace, justice, and democracy, and education that promotes cultural diversity and the development of citizens who embrace patriotic values.

The basic principles and foundations of sustainable development are carried in the vision. The vision suggested looks to education to address the social issues of equity, rights, diversity, and peaceful development and co-existence. It is clear that the meeting expected values of respect and responsibility to be inculcated among citizens so that their ways of life are sustainable today and in the future. Development was expected to follow culturally acceptable ways and processes.

4.2.4 Output 4: National priority sustainable development issues

In positing the national priority sustainable development issues, the meeting observed rightly that what is considered a priority sustainable development was dependant on the level of administration and governance. Priorities at the local community, at provincial, at country, and global level would differ. However, the meeting was clear that the local priority issues served as entry points for developing the global ethics of respect and responsibility for sustainability.

At the, local community level,  the priority sustainable issues for education revolved around the question of relevance of curriculum so that it provides for an education that leads to an improvement in the quality of livelihoods of the people. First, it was important to make use of the local environment and various exemplars and referents in agriculture as demonstrated through primary school Environmental Science.  Second, it was important to make sure that equal opportunities for boys and girls and for men and women were practically exemplified and availed at the local community level.  Third, for relevance of the curriculum to be realised, it must stress life skills for handling the challenges posed by HIV/AIDS to individuals and their families and communities. Such a curriculum will include an HIV/AIDS education and life skills programme developed and implemented with participation of the community.

At the provincial level a balance has to be achieved that takes into account the sustainable issues of individual communities. The main sustainable issue at provincial level involves researching, monitoring and evaluating the provision and delivery of education services. Monitoring and evaluation should enhance capacities of individual communities to address their sustainable issues and contribute to the national sustainability objectives.  At the national level the sustainability issues pertain to access to education, equality of opportunity, relevance of education, and quality of education. The national Educational Management Information System (EMIS) must capture data of good quality that can be disaggregated by gender, administrative level, and other relevant development indicators.  The EMIS must be viewed as a tool to monitor education indicators of quality, relevance, and sustainable development. Issues relating to HIV/AIDS, environment, and food production and food security were recommended entry for advancing people’s appreciation of global issues from a local perspective.

4.2.5 Output 5: Opportunities of mainstreaming ESD perspectives

The meeting perceived that opportunities existed for mainstreaming ESD perspectives into educational policies. The Education Act and the proposed amendments to it make provision for (i) the recognition of education as a right, (ii) the recognition of local community languages for serving as media of instruction, especially in the early years of schooling, and (iii) the recognition of the role of local authorities and communities in the provision of education. This would enable decentralisation and community participation and the pursuit of local sustainability issues.  In the perspective of the meeting, the Education Act needed to make education compulsory as this would assure the national that all eligible children were educated on matters relating to sustainability carried through formal education.

Opportunities do exist for mainstreaming ESD perspectives as there are organisations that deal with various development issues that could be part of the sustainable education agenda, e.g., ZERO, the Girl Child Network, FAWEZ, UNDP, and others. Both education Ministries have a history of partnerships with other governments through bilateral funding and projects in education, United Nations agencies, e.g., UNESCO, UNICEF, UNDP, etc., and through non-governmental organisations, e.g., Save the Children (UK, Norway and Canada), PLAN international, World Vision, etc.

4.2.6 Output 6: Steering, coordinating, and mobilisation

In coming up with the outputs and recommendations, the meeting was cognisant of the serious responsibilities required to steer and co-ordinate the process of integrating ESD perspectives into national education policies and mobilising support for implementation. The meeting recommended the creation of a National ESD Forum and Taskforce to be chaired by the Ministry of Education, Sport and Culture.  The National ESD Forum and Taskforce, shall include stakeholders from relevant line ministries viz., the two Education ministries, Ministry of Environment and Tourism, Ministry of Science and Technology Development, Ministry of Agriculture, Ministry of Labour and Social Welfare, Ministry of Health and Child Welfare, and Ministry of Finance, nominated UN agencies including UNESCO, civic society organisations including ZERO, a representative of the Chief’s Council, and representatives of teachers’ colleges and universities.

The National ESD Forum and Taskforce working together with the National Commission of UNESCO would spear head and advise both education ministries on the development of their master plans for the integration of ESD into their policies and for implementation of programmes that promote sustainable development. Through wide consultation, it must develop the National Strategy and Action Plan for the DESD. This plan would contain the participatory approaches to share experiences and to disseminate information, to explore and establish networks and partnerships, to communicate and mobilise communities around the DESD strategy, to mobilise and pool human and financial resources, and to provide education and training for all levels and forms of education. The national task force will appoint competent persons and oversee the completion of the following tasks:

i) Review and analyse the vision of the Implementation Scheme of the Decade of Education for Sustainable Development;

ii) Assess the commonalities in vision among the Visions and Objectives of the DESD, Education for All, the Literacy Decade, and the Millennium Development Goals; and

iii) Conduct a comprehensive situation analysis of the status and extent of inclusion of education for sustainable development in educational policies and programmes of the country at all levels.

iv) Formulate a national mobilisation and ESD campaign strategy that takes into account local community issues and their involvement. Such a strategy must use all structures including: church organisations, district education offices and resource centres, community health centres, district development committees, and other local structures.

Capacity of exists within the MoESC to coordinate the steering and coordination activities. The meeting took note of the existence of the Curriculum Development Unit, the Quality Assurance Division, and the Policy and Evaluation Unit in the ministry. Individual line ministries may be involved in 1) content development, 2) monitoring and evaluation, 3) strategy formulation, and 4) resource mobilisation in the participatory framework.

4.2.7 Output 7: Recommended further action

The meeting was under no delusion that it had addressed the issues comprehensively. The major constraint was that of range of participants and time available for the participants to discuss and reflect on issues comprehensively. For example, a more comprehensive consultative process could involve a road show to all provinces. This can create opportunities for wider representation. At this point in time, such opportunities can be used to look into matters raised by the consultative meeting and to elicit for strategies to engage grassroots participation in the long term. The provincial meetings may serve as important means of campaigning and wide sharing of the draft ESD guidelines and the recommendations of this consultative meeting.

It is clear that the meeting’s observations and recommendations are easily amenable to formal education and not to non-formal and informal education. Further consultations are required with respect to adult and non-formal and informal education policies and implementation strategies. Failure to address adequately the inclusion of these education formats will impinge upon the quality of the development dialogue and local action at the community level.  It is also necessary to look into informal education as it provides for opportunities to galvanise local wisdom of communities for education and development.

Finally, the question of networking and resource mobilisation, although talked about in the meeting, is in practice replete with challenges.  It is important to further explore this question and to mobilise for commitment and pledges to network from organisations and departments. Networking will be important to put together the critical mass of resources, expertise, and the willpower required to push forward the ESD agenda. It is necessary as part of the plan of action to share experiences and to disseminate information. Networking should be part of the broader ESD communication strategy for community and national mobilisation. The network must thus include media groups, community groups, and youth organisations often excluded in the past. The meeting also found it quite necessary to mute and coin the term sustainability watch for the network that includes these non-traditional partners in education.
5. Conclusion

The consultative meeting recommended the setting up of a National ESD Forum and Taskforce that would, through wide consultation, develop the national strategy and action plan for the DESD. This strategy and action plan would contain the participatory approaches to share experiences and to disseminate information, to explore and establish networks and partnerships, to communicate and mobilise communities around the DESD strategy, to mobilise and pool human and financial resources, and to provide education and training for all levels and forms of education. 

In the final analysis, it will be essential to verify with a wider range of stakeholders the output of the national consultative meeting which agreed i) to acknowledge and endorse the objectives of the DESD, ii) to accept the logic of the IIS, iii) to recommend the integration of the principles, values, and practices of sustainable development into all aspects of education and learning, and iv) that both integration and implementation of ESD perspectives were achievable. With these standpoints in mind, it is necessary for further consultations with the intent of setting up the National ESD Forum and Taskforce so that the national strategy and action plan for the DESD is finalised.
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Department of Teacher Education

University of Zimbabwe

Box MP 167, Mount Pleasant
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e-mail: dte@education.uz.ac.zw or oshumba@yahoo.co.uk
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Introduction

The concept of education for sustainable development has evolved in recognition, globally, that education is a foundation of sustainable development and the means to realise positive transformation of communities and society. This realisation is clearly articulated in Chapter 36 Agenda 21 of the World Summit held in Rio de Janeiro in 1992. The World Summit on Sustainable Development held at Johannesburg in 2002 reaffirmed that education was the foundation for sustainable development. Following the summit, the United Nations General Assembly adopted resolution 57/254 to put in place the Decade of Education for Sustainable Development with UNESCO as the lead agency for the decade. The year 2005 marks start of the United Nations Decade for Education for Sustainable Development (DESD, 2005-2014) in which among other issues sustainable development must be integrated into education systems at all levels. During the DESD, five objectives would be pursued.

1. Profile the central role of education and learning in common pursuit of sustainable development.

2. Facilitate links and networking, exchange and interaction among stakeholders in ESD.

3. Provide space for promoting the vision of and transition to sustainable development through all forms of learning and public awareness.

4. Foster increased quality of teaching and learning in education for sustainable development.

5. Develop strategies at every level to strengthen capacity in ESD. 

The Sustainable Development Plan of Implementation adopted at the World Summit on Sustainable Development held in Johannesburg, South Africa in 2002 and the International Implementation Scheme (IIS, 2004) recommended that Education for Sustainable Development (ESD) activities must be linked to Education for All, Dakar Framework of Action (2000), the United Nations Literacy Decade (UNLD, 2003-2012), and the Millennium Development Goals (MDGs, 2000). 

Scope of education for sustainable development

The Director General of UNESCO, Koichiro Matsuura stressed that sustainable development is a process of learning how to think in terms of “forever” and about “learning how to make decisions that consider the long-term future of the economy, ecology and well-being of all communities”
. The Director General stressed that building capacity for such future-oriented thinking is a key task of education and that such an education is Education for Sustainable Development (ESD). Education for sustainable development seeks, therefore, to serve as the key agent of change and transformation for peaceful economic and social development. As an agent of transformation, ESD must impact on behaviour, lifestyles, and ways of life for a sustainable future. ESD seeks to address gender equality, poverty, health and HIV and AIDS, and to promote tolerance, peace, equity, and justice. 

The Sustainable Development Plan of Implementation adopted at the WSSD (2002) and the IIS (2004) underscore the linkage and symbiotic relationship of ESD goals and activities and those of the Dakar Framework of Action on Education for All (2000), the United Nations Literacy Decade (UNLD, 2003-2012), and the Millennium Development Goals (MDGs, 2000). In order to realise, all these, and to eradicate poverty, what was required was a change in local values and the development of a global ethic stressing sustainable lifestyles. The IIS stresses that “ESD is fundamentally about values, with respect at the centre: respect for others, including those of present and future generations, for difference and diversity, for the environment, for resources of the planet we inhabit” (http://www.portal.unesco.org/education/en/). 

Guidelines for integrating ESD perspectives into national education policies

The concept of ESD, therefore, represents a new paradigm in education that must be integrated into education systems and processes. The UNESCO Harare Cluster Office commissioned work in 2005 to develop Guidelines for the Integration of Education for Sustainable Development (ESD) Perspectives into National Education Policies. The cluster countries for which the guidelines were developed are Botswana, Malawi, Mozambique, Zambia, and Zimbabwe. The guidelines were designed to serve as developments tools for ESD by facilitating thinking through five purposes, processes, and/or challenges required in building local country visions of ESD.

i) making education the driver of sustainable development and sustainable living;

ii) reorienting education with respect to local values and the global ethic of quality of life and sustainable futures;

iii) defining the nature of education for sustainable development from a local perspective and from a global perspective;

iv) identifying local country specific sustainability issues that must be addressed through education; and

v) facilitating the process of analysing and thinking through existing ESD issues in education policies and new ESD issues to be integrated. 

Work plan towards the national consultative and review meeting

As such the guidelines were designed by the author on the basis of a strengths model that permits the use of existing ESD-linked initiatives in individual cluster countries. As part of the UNESCO Regular Programme, it is necessary to hold a consultative meeting of stakeholders and experts to explore the nature of the ESD guidelines and their proposed utility in the integration of ESD perspectives into national education policies. The participatory consultative meeting is essential to facilitate the implementation of activities towards the integration of ESD within the education sector. It is proposed to follow the following work plan.

	Date By
	Activity
	Action By

	20 December 2005
	1. Prepare concept paper and work plan and submit to the UNESCO National Commission
	Prof. O. Shumba

	3 January 2006
	2. Review concept paper and work plan and appoint the consultant 
	UNESCO Harare and UNESCO National Commission

	10 January 2006
	3. Identify and agree on a variety of stakeholders and experts from departments of relevant sector Ministries, teachers colleges and polytechnics, and universities, civic society groups, UN agencies.
	Consultant, UNESCO Harare, and UNESCO National Commission

	13 January 2006
	4. Invite and secure participation of relevant sector Ministries, teachers colleges and polytechnics, and universities, civic society groups, and UN agencies.
	UNESCO National Commission

	20 January 2006
	5. Design and agree on a programme for the two-day National Consultative Meeting


	Consultant, UNESCO Harare, and UNESCO National Commission

	
	8. Reserve and confirm venue and date of the workshop 
	

	17 February 2006
	9. Facilitate the two-day National Consultative Meeting.


	Consultant and UNESCO National Commission

	24 March 2006
	10. Develop a national plan for the implementation of ESD-related activities by Ministries of Education and their partners.
	Consultant 

	
	11. Produce and submit a report on Implementation Mechanisms and Structures of the National Plan 
	


Proposed content of the two-day national consultative meeting

Previously the ESD guidelines were alluded to as developments tools for the integration of ESD-perspectives into national education policies. It is thus envisaged that the two-day National Consultative Meeting would serve the following purposes around which the programme would revolve. 

vi) Elaborating the milestones in the development of the concept of education for sustainable development relative to developmental priorities and the education context of Zimbabwe;

vii) Elaborating the objectives of the DESD and the scope of International Implementation Scheme eliciting the key ESD-messages and their links to EFA, the MDGs, and the UN Literacy Decade; 

viii) Review of the proposed Guidelines for the Integration of Education for Sustainable Development (ESD) Perspectives into National Education Policies for the UNESCO Harare cluster countries.

ix) Review of the International Implementation Scheme relative to education context and the ESD-guidelines.

x) Drafting the National Plan of Action and Proposing its Implementation Mechanisms and Structures. 
Conclusion

This concept paper articulates the importance of the systematic pursuit of the goals of the Decade of Education for Sustainable Development. In spirit, the goals to be achieved through participation at the local community, the national, and the global level. The concept paper is meant for the holding of a two-day national consultative meeting that will lead to a country visions of ESD and to the national plan of action including its implementation mechanisms and structures. This national plan of action will be built on a vision whereby the MDGs, EFA, UNLD, and ESD mutually support each other. Therefore, both the content and the participants of the consultative meeting have been selected cognisant of the need to represent the broadest meaning and perspectives of ESD and the need to bring together the broadest range of stakeholders in the country to deliberate and contribute. The stakeholders include relevant sector Ministries, teachers colleges and polytechnics, and universities, civic society groups, and UN agencies. This chosen participatory scheme is meant to increase the opportunities for the effective implementation and integration of ESD-perspectives into the national education policies under the National Action Plan.  

APPENDIX II: Programme for a Zimbabwe National Commission for UNESCO National Consultative Meeting 28 February 2006

INTEGRATING EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD) PERSPECTIVES INTO NATIONAL EDUCATION POLICIES

1. 08.30-09.00 hours: Registration, Introductions and Welcoming Remarks [Secretary General, UNESCO National Commission]

2. 09.00-09.15 hours: Scope and objectives of the National Consultative Meeting [Ministry of Higher and Tertiary Education]

3. 09.15-10.00 hours: Keynote address: The Decade of Education for Sustainable Development and Other United Nations Development Initiatives [Prof. Shabani, UNESCO Sub-Regional Office for Southern Africa]

4. 10.00-10.30 hours: Health Break

5. 10.30-11.30 hours: The Role of Education in Sustainable Development and Proposed Guidelines for Integrating ESD Perspectives into National Education Policies [Prof. O. Shumba, University of Zimbabwe]

6. 11.30-12.30 hours: Discussants [Ministry of Higher and Tertiary Education & Ministry of Education, Sport and Culture]. 

7. 12.30-13.00 hours: Explaining Group Tasks [Prof. O. Shumba]

8. 13.00-14.00 hours: Health Break and Lunch 

9. 14.00-15.30 hours: Group Work: Exploring Implementation Mechanisms and Structures of an ESD National Plan of Action [Ministries of Education, MoESC & MoHTE, Co-ordinating]

10. 15.30-16.15 hours: Plenary and the way forward [Director, SACMEQ & Deputy Secretary General, UNESCO National Commission]

11. 16.15-17.00 hours: Closing Address [Permanent Secretary, Ministry of Education, Sport and Culture]

GROUP TASKS FOR THE ZIMBABWE NATIONAL COMMISSION FOR UNESCO NATIONAL CONSULTATIVE MEETING 28 FEBRUARY 2006

	GROUP ACTIVITY 


	OBJECTIVES PURSUED
	GUIDING QUESTIONS

	Group I: [MoESC]

1. Vision of Education for Sustainable Development

2. Existing and future country initiatives and policy imperatives linked to ESD and to objectives of the DESD (2005-2014)


	1. To draft a vision and mission statement of a sustainable society that includes a clearly articulated understanding of “Sustainable Development” and scope, purpose and goals of “Education for Sustainable Development”.

2. To assess existing and future country initiatives and policies on ESD including addressing ESD through the perspective of EFA, MDGs, UNLD, and Poverty Reduction Strategies.


	Section B, C  & E of the ESD Guiding Questions

	Group II: [MoHTE]

1. National priority sustainable development issues and themes for education by level

2. Capacity building and re-orienting teacher education and training for education for sustainable development
	1. To identify and prioritise national sustainable development issues and themes for education taking into account perspectives in the EFA, MDGs, UNLD, and Poverty Reduction Strategies.

2. To articulate the required capacity building, curriculum, and structures for re-orientating teacher education and training to address sustainable development issues [environment and ecological diversity, cultural diversity and values, poverty, human rights and equity, gender disparities, and health and HIV-AIDS].


	Section D, E & G of the ESD Guiding Questions

	Group III: [ZERO]

1. Existing and future opportunities for coordinating, networking and promoting country initiatives and policies on Education for Sustainable Development
	1. To explore existing opportunities and structures for coordination, networking and promoting country initiatives and policies on Education for Sustainable Development
	Section A, E & F of the ESD Guiding Questions


APPENDIX III: Participants of the Zimbabwe National Commission for UNESCO national consultative meeting 28 February 2006

	PARTICIPANT
	ORGANISATION


	PHONE
	CELL
	FAX
	E-MAIL ADDRESS

	1.Susan Rambwawasvika
	National Commission for UNESCO


	730058
	091895570
	732752
	rambwao@yahoo.com

	2.Overson Shumba
	Department of Teacher Education

University of Zimbabwe 


	303211 ext. 1317
	011805568
	303291
	oshumba@yahoo.co.uk
dte@education.uz.ac.zw

	3.Maggie Mzumara
	UNESCO, Harare


	776775-9
	091888602
	776055
	m.mzumara@unesco.org

	4.Tirso Dos Santos
	UNESCO, Harare


	776775-9
	091232716
	776055
	t.dos.santos@unesco.org

	5.Fidelis H.Musegedi
	Division of Teacher Education, Ministry of Higher and Tertiary Education


	04-252777
	011864877
	
	musegedif@mnet.com

	6.Tafataona Chipiro
	Manpower Planning & Development, MoHTE


	04-796441-8
	091361847
	
	chipiro@afritechno.com

	7.Jannie Makawa
	Women’s University in Africa 


	333136
	011800336
	333154
	womunica@africaonline.co.zw

	8.Chipo Dyanda
	Faculty of Education, University of Zimbabwe


	303291
	011217246
	303291
	dean@education.uz.ac.zw

	9.Erison Huruba
	Quality Assurance Division, Ministry of Education, Sport and Culture


	707875
	011502654
	
	ehuruba@yahoo.com

	10.T.G.Machingaidze
	Ministry of Education, Sport and Culture
	732006
	011804522
	707599
	tmachingaidze@yahoo.co.uk

	11.Caleb Kangai
	Zimbabwe Open University


	251517
	
	251647
	cvkangai@yahoo.com

	12.Ndwamba Camesi
	Ministry of Science and Technology Development


	708006/795954
	
	
	cames5000@yahoo.com

	13.F.Machuranyika
	The Daily Mirror


	796066
	
	729607
	macfarirai@yahoo.com

	14.P.Chipunza
	The Sunday Mirror


	796066
	
	729607
	paidamoyochipunza@yahoo.com

	15.J.T.Chigwada
	ZERO


	706998/700030
	011217801
	706998/700030
	johannes@zeroregional.com

	16.Patrick Musira
	Southern Times
	795771 X 1501


	
	791311
	patmusira@yahoo.com

	17.Jabulani Chisipo
	Media
	023252392/ 023303542


	jabuchi72@yahoo.com; jabulanichi@yahoo.com

	18.Machawira M.S.
	National Commission for UNESCO


	730058
	
	732752
	

	19.Sherpard Zvigadza
	ZERO Regional Environment org
	700030/720405


	091347769
	
	sherpard@zeroregional.com

	20.J.J.Mhlanga
	National Commission for UNESCO


	706441-9
	
	
	

	21.Prof.J.Shabani
	UNESCO Harare Cluster Office


	776776
	
	
	

	22.Saul Murimba
	UNESCO Harare Cluster Office 


	776776
	
	
	

	23. Dr. Stephen Mahere
	Permanent Secretary, Ministry of Education, Sport and Culture
	
	
	


APPENDIX IV: Group Discussion Outputs

Group I discussion and outputs

Existing initiatives

· Life skills programmes (HIV/AIDS)

· Civic education

· Continuing education, i.e., adult & non-formal; decentralisation and empowering local communities

· Technical and vocational education; focus on agriculture (

· ICTs Policy

· Management of natural resources (minerals, wildlife etc); poverty alleviation programmes through management of natural resources

Future country initiatives
· Channelling of resources has to be through the master plan (projects by donors)-they need to be co-ordinated

· Gender equity & equality; indicators of school & community achievements should be balanced in. theory & practise

Vision of education for sustainable development
Quality & relevant education that addresses the needs of the youths & adults of present & future generations

Policy on ESD must stress:

a. Education for all

b. Promotion of patriotic values

c. Education for economic, social & environmental development

d. Education for transformation of a) respect b) behaviour, and c) attitudes

e. Education for promoting peace, justice, democracy & human rights

f. Education that promotes cultural diversity

Group II discussion and outputs

1. National priority sustainable development issues

*Each level has its own priority.

Local community level

· Relevance of curriculum to result in an education that leads to an improvement in the livelihoods of the people.

· Make use of the local environment, agriculture, and environmental science.

· Equal opportunity; HIV/AIDS education & life skills.

Provincial level

Monitoring the provision of education services; research on trends so that corrective action can be taken.

Country level

Equality of opportunity and quality of education; access to education.

Global level

*HIV/AIDS; environmental issues food production and security.

2. Issues included in existing policies

Gender; E.C.D; HIV/AIDS; EFA=Education For All; ICT; and VOC TEC.

3. Assessment of Education Act

Issues included:

-Education is a right; Recognition of local languages; Role of local authorities & communities in the provision of education; .

Issues not addressed:

-No compulsory Education Clause.

-No provision for funding for VOC TEC Education.

4. Mainstreaming ESD, organisations to partner and challenges

· There are organisations that deal with various development issues that could be part of the sustainable Education agenda Girl Child Network FAWEZI.

· Schools and colleges have opportunities through other subjects; civic education, life skills, HIV/AIDS.

· Make an audit of the curriculum and identify gaps then rope in sustainable education issues into various conventional subjects.

· Re-orientation of teachers to be capable of handling the new inputs.

Quality and education for sustainable development

1) Employability

2) Ubunthu/Unhu

Group III discussion and outputs

National ESD Taskforce

Composition (chairing by MoESC and must create service desk for ESD)

Education ministries, Ministry of Environment and Tourism, Ministry of Agriculture, Ministry of Labour and Social Welfare, Ministry of Health and Child Welfare, and Ministry of Finance; ZERO, Community leaders from the chiefs’ council, university representative, UNESCO

Capacity of MoESC to coordinate

· Capacity exist because they have Curriculum Development Units

· Involve line ministries in: 1) content development, 2) monitoring & evaluation, 3) strategy formulation, and 4) resource mobilisation.

· dissemination of information through taskforce to all levels

-curriculum development unit

-quality assurance

-teacher trainers

-policy dept, in-service training

Opportunities for networking and mobilisation

· survey existing networks

· take into consideration cultural orientations of communities

· use all structures including: church organisations, district education offices, health centres, district development committees, and the national taskforce.

· use un agencies to mobilise funds

� See website document � HYPERLINK "http://unescodoc.unseco.org/images/0012/001272/127274e.pdf" ��http://unescodoc.unesco.org/images/0012/001272/127274e.pdf�.





